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~ FOREWORD

Early Childhood Education in Ill1nols- Focus on Kindergarten was originally

published in 1970 with the primary purpose of assisting school districts to
plan and implem nt sound kindergarten programs. in response to legislation
which- was ‘approved by :the Illinois General Assembly in 1970. This
legislation mandated that all school districts provide programs for all boys

" and girls. . As a result of this legislation, all districts now provide

programs; howeve:, fhere is mu:h variation among them.

This revised version of Early Chlldhaod Education in Illinois: Focus on
Kindergarten was undertaken with - the’ maln purpose af helping district

personnel to reflect on their present programs and to determine the focus

-.programs. should pursue in the decade of the 1980°'s. The publication con-

‘tains current concepts, goals, and ideas relative to kindergarten education

which district personnel may wish to incorporate or reinforce in local pro-

‘grams.
Successful educational pragrams for young chlldren flourish best in an en-
vlranment where boards cof education, administrators, teachers, parents, and

‘cammunltg cltlzens work cooperatively to. develop and support programs.

It would be impossible to list all the people who have contributed to this
publication. Special recognition must be given to Bernard Spodek, Ph.D.,
Professor -of Early Childhood Education,’ University of Illinois, Urbana, who
assumed primary resp@nslblllty for this revision. .

The ultimate worth of this guide will be reflected in the girls and boys who
participate in better educational experlences because of its use by school
personnel. . .

~Josk
~ Sthte Super;ntenéent of Education




INTRODUCTION

Since 1970, elementary schoels ‘in the state of Illinois have been required,
to provide kindergarten education for children before they entered . the
primary grades. This was not the beginning of kindergarten education in
Illinois. . Permissive legislation allewed school systems to offer kindergar-
ten prograns before that date. In many school systems which did not include
kindergartens, parent associations sponsored self-supporting klnéergarten
classes which were housed in public school buildings. Private kindergartens _

also existed outside the public schools. Indeed, kindergartens were estab-
lished in the state of Illinois prir:u: to the twentieth century.

The history of kindergarten’ educat‘ian is closely intertwined .with that of

- other aspects of early childhood education. In the United States and else-

.. where nursery schools, day care centers, kindergartens and primary classes

have been. interrelated ‘at both a practical and theoretical level. within

- the stage of ‘early childhood, the - ‘period of the child's life up urcil the

-Froebel designed a program for children using

age of .eight, education has been foéféﬂ to young children in many ways
thrcugh many agencies.

Histocy of Kindergartem

Freidriech Froebel (17B£=1852} has been charactzrized as .the "father of the
kindergarten™ although others before him had devised programs for - y«:ung‘_
children. ‘His first kindergarten was established in Blankenburgq; Germany in
1837 to serve children three through six. The program was bhased upon a
mystical .religious philosophy relatin; to the unity of man, God and nature.
gifts, three dimensional ma-

_nipulative materials; occupations, (essentially arts and crafts activities);

and a series of songs and games. Each activity symbollzed the relationships
that were so important to Froebel. The school was characterized as a garden-
for children . because it ‘was aeslqnea as a- placé to help Ehlldren grow
through careful nurturance. s

Frabel‘ kinéergarten came to tha United St ates along with the wave af
German - imigfatiﬂn of the m1é—n1neteenth century. Mrs. Karl Schurz. estah-:
lished the first American kindergarten in Watertown; Wisconsin in 1855.. The
first English speaking .kindergarten followed in 1860 in Boston, under the-
sponsorship of Elizabeth. Peabody. While kindergartens were introduced inta

" the Qubhc schools in 1873 in St. Lc:uis, it took almost a éeﬁtury for them

to become a fl:mly establishgé pari: cf pu")lic eéucaticm._

’Dunng this - time the . kméerga:ten ‘itself became transiormed from the

mystical :experience designed by Froebel to the kind of program we have

" ~today. Through the work of Patty Smith Kill and other progressive kinder-

garten educ:atﬂrs, the content of the kindergarten program was changed. Xt
began to more nearly :eflect the current life 6f the child, using his exper-—
iences to achieve - lnsights into areas of lmawlédge considered ;mp;rtant l:v

“the community and the school.



The kindergarten still maintains a child-oriented program, building upon
children's experiences tu create significant knowledge. Some of the impor-
tant ideas that have remained embedded in klnderga:teﬁ .education. threughcutw
its history include: S

1. The concept of development as related ta the educatlan of the young
child. : .

2. The use of se]f=act1v1*y as educatlcn.

3. The use of play as a form of child learning.

Goalsgpf;tpe Kindergarten :

klndergarten tcéagr théy all generaﬁly accept the same gcals! These lnclpae
supporting the child's development, providing an orientation to the world of

schools, helping children develop %nowledge about the physicdl and social
"world, developing physical, social and intellectual cempetenﬂe, and helping

the-child develop modes of self-expression.

Suppartlng Develapméﬂt

The kindergarten year is an important time for chlldren to grow. The kin-
dergarten program is designed to support that growth. Children need to be
provided with experiences that will extend them and that will enable them to
continue along their individual. patterns of éevelapment. Since different
children grow in different ways:-and at different rates, this requires- that
the kindergarten program be a highly irndividualized one. :

Prﬂv161ng an Orientation to the World of Schocls

For many chilﬂ:en entrance . 1nta kindergarten is the first egpeilence in .
school. Even those children who have attended a nursery school or day care
center will find the elementary school a. very different institution. The
school is large. There are many people there, both young and older. There
-are specific' places that children have to be at particular times. The
adults in charge have to reszpond to the nec = of a large group of children,
" rather than just to one or a few.  There are differert activities that
children do in school. They play different roles than at home. They
respond to others and are responded to in different ways. There are many
expectations “for kindergartien children that are new to them. The ﬁgvelty of
the school is ‘not bad; mést children can handle it easlly._ But this novelty
can be Euzsllng. One of the important jobs the kindergarten must accampllsh
is to help yﬂung chlldrengbecame aware of this new (for them) lnstltutlan -
the school -+ and learn how to function w1th1n it.

Déveiépingiﬁn@wleagé ab@ﬁt the Physical and Social ngld

. Young Ehllden iive in a world of things and peaple. The more they know
fabeut their surroundings, the more- competent they become. Children need to
be provided with experiences with people and things. Equally important are

the opportunities to do something with. these experiences, to organize per-



ceptions and impressions in order to create meaning. The basic- cancepts of
mathematics, science, and social science come from these meanings. As young
—— children unde;stand_the1L_wa:ld,?they,deve;@p ways_of coping with it. wWith
S increase in competence, chilldren develop confidence and positive self-

image’s that ailow them to explore the world further  and to. test it w1thaut
unnecessary fear.

Develgping}?@ysigal, Social and Intellectual Competence

The kindergarten experience should do more than provide an increase in the
number of facts the child knows or the repertoire of songs and gamnes the
child can ‘perform. Through the various experiences provided, the child
should be developing personal competence that can be applied in a range of
situations. Fine muscle coordination improves along with large muscle co-
arainatian, Thls not only makes chlld:en more. capable in thélf éaystg—day
and draw the plctu:é or write thé ward dEElrEd. Each chlld leazns to get
along better with others, become a productive member of a group, and respond
appropriately to authority. The children also develop -~vays of thinking
about and developing an understanding of themselves, of others and the world
about them. As they move through the kindergarten, they increase their
pgwe:s aS‘péfsong‘aﬁd become more effective individuals.

While school is often considered a place where children come to be filled
with knowledge, what comes from the child is equally important. Children in
the kindergarten have a number of ways -in which they can express their ideas
and. feeiings. Words are the most obvious. means of expression. Kindergarten
children are developing  competency in using the spoken word, and some
written expression can also begin at this time. Art, -music and movement
provide other forms of. expression that are important to kindergarten
rchildren as well, ‘

As ChllﬂEEﬂ aghleve acmpétence 1n tne va:;aus a;eag ldentlfléé here, they
surr@unas them. Increases in persanal campetency lead tg a moré pcsltlve
self-concept. This also contributes to the healthy adjustments ch;ldren
make, g:gw;ng up and becoming productive’ citizens.

The., matté of Phillips Academy —in- Andover, Massachusetts is Finis Drlglne
: Eéﬂdegl— .the end depends upon the beginning. This motto would be equally
relevant for the kindergarten. This vyear of kindpfgarten education
represents the beginning of formal education and of public schaﬁllng for
‘most children.  If we are concerned with the quality of education the child-
receives throughout his- school career, we need to pay special attention to
the klnéergazten -- the beginnlng of eﬂucat;ar. it becames thé foundaﬁiﬁh




EDUCATION IN THE EARLY CHILTHOOD PERIOD

During the first eight ‘'years of life, the period of early childhood, there

are a number of institutions that are available to provide education for the

.child: The kindergarten has an important place among these institutions,

serving as a bridge between the home and other educational institutions

which provide informal, indirect instruction and the primary grades where
“instruction becomes more formal and more direct. Because of its central

role, the kindergarten creates the foundation upon which later educational
achievement ‘can be built.

A child's first educational experience is in the home. - From the moment of
birth the c¢hild encounters the physical and social world and develops a
widening repertc;re of behaviors as a result of environmental encounters and
personal development.. Languzge develops and most -hildren have an extensive
vocabulary before they enter school. They have also developed coping skills
and learning patterns that determine their anentat;u;n to the Qutsltﬂe w;:rl&
and to new 1earning. !

While parents geldom instruct their young children directly, there is much

that' they do to support learning. They create an enviromment for learning .

in the home. They encourage children, explain things and set limits. They
respond to their children's needs. They serve as educational "consultants
and designers." They do all this while they continue to meet the-many other
role requirements of parents.

i

Nur

Nursery schools provide half-day 'ééucatiaﬁél programs for three and four-
year-old children. The nursery school room may not look very d;ffe:ent from
a kindergarten. There will be activity centers designed to support a
variety of children's activities. An outdoor play area  adjacent to the
classroom will provide opportunities for more active play when the weather
allaws. The nursery school schedule will be designed to provide a balance
between physical and sedentary activities.

Traditionally, the nursery school has facusedpgimarily on the support of

socio-emotional development in children. Many nursery school programs go

" beyond this to provide. activities to support language and intellectual
‘growth. All prograns concern themselves with developing physical EGmPEtE‘n—

cies in’ ehiléren and helping them learn self-help skills.

Day Care Center

Day care centers provide full-day programs for children before . kindergar-

“ten. A good-day care cent:r contains a nursery school program. It also

functions to pravlde nurturance in a safe, supervised .enviromment for

.children who:need to-be away from home ft;u: extended periods of time each.

[




day. In addition to a nursery school pvaagaajﬂF ‘children are pravuﬂaa food,
including lunch, snacks and possibly other services. Opportunities are also
prov1dad far ahlldran to nap. Informal play activities may contribute to

Programs for Children with Spaaial Needs

A number of new prekindergarten programa have baan developed since the mid-
sixties to serve children with special educational needs. Many of these
programs have been daaignad to increase the probability of the child's
-success in school. Headstart iz one of the oldest and best known of these
programs. . : .

The Headstart program was created in 1965 to serve ahilé;‘an from pava:ty
backgrounds. Often it provides a praggam similar to that of the nursery

school. It also makes available to children and families haalth, nutri- -

tional and social servicesz. Parent involvement is an important part of the
Headstart program, and parents serve as aldaa in the classrooms as well as
on policy and advisory committees. Within Haaéataat, programs have been
developed which are based upon models of early childhood education derived
from a variety of theories,

In some communities, programs for prekindergarten children have been
developed in the: ‘public schools under Title I of the Elementary and Secon-
-dary Education Act. These programs are similar in content and structure to
the Headstart program. -

Special prekindergarten programs for children of bilingual and bicultural
backgrounds have been developed under a variety of auspices. These prosrams
are designed to provide basic educational services for their enrollees.,
Thay pay particular attention to the cultural and language backgrounds of
the children.. Programs are éaaignaﬁ to support the children's continued

" 'learning .in their own language and culture. 1In addition, a number of dif-

"farant ‘techniques are used to at:angthan the children's language abilities
in English and to teach aspects of American culture. A variety of bilirgual
biaultu:al program models are also available. ' :

In faaant years publ'fa aahaala in Illinola have been mandatad to pfaviﬂé'

aauaatlanal ‘services" for hanéiaappaﬂ children from the age of three. These
children are aftan identified  through 1aaally implemented screening proce-

-dures. The type of program developed depénds on the particular handicapping

.conditions. identified and szhould serve as the basia for a aantlnuad aduaa=
tiana; pragfam throughout the school . axparianaa. : “

A

“An increasing number of ‘children are being aarvea by educational programs

i

before kindergarten. These children enter the kindergarten with a greater.

degree of sophistication about schoo.ing than is often expected of them,
.- They may have experienced similar classroom activities and educational pro-
~cedures before. The kindergarten teacher needs to bé aware of each child's

background and ‘prior educational history and ahould use this knawlaaga to
build upon what’ ahildran already know. :

P I‘ .
o
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ithin an older tradition, formal schooling began with the early grades of

'the elerentary school: the primary grades. Great stress was plarced. in

these grades upon children learning basic academiec skills; success in read-
ing, wrltlng and arithmetic represented success in school.

The basic Zsk;lls c::ntinué to be of major c@ncern in the primary grades. But
we have learned that these academic skills represent much more than mechani-
cal processes. Achievement in bazic academic skills requires a depth of
background and understandings that must -be developed before formal lessons
begin. Thus, the learnings of the primary grades are not the beginning of
school learning, but the culmination of a history of learning begun in the
home and continuing through a var;ety of possible programs into the primary

grades.,

It is this continuity of learning and schooling in the early childhood years
that lays the foundation for later education. . The kindergarten must serve
as a bridge in thls process if the early childhood experience is to develop
its strength. .

KINDERGARTEN APPROACHES

The last two decades represent an era of intense. research and development
agtiv1ties in the field of early childhood e&ucatlan. This period can be
characterized by the development of new ideas, as well as the refinement of
older ideas, as to what are appropriate educational activities for young
children. For example, numerous Montessori class methods have  been estab-
lished thraughmut our nation since 1960.

Montessori's approach to early childhood education dates back to the first

decade of the twentieth century and thus -cannot be considered new. But new,

indeed, are many of the Planned Variations of the Headstart and:- Follow

.Through programs which were designed to provide more appropriate education

for yourg children of poor and minority backgrounds. These variations .
‘include conceptions of early childhood curriculum based upon principles of

behavier analysis theory, of Plagetian theory, and of psychoanalytic theory,

as well as new forms of direct instruction and parent involvement. Some of

these programs use Enawledge derived from theorias of child development that .
have -only recently been generated. These new ‘approaches to éarly childhood

‘educat;an represent alternatives to traditional kindergarten education.

Wh le it is easy to state personal preferences for particular early child-
hood education approaches and to label them as "good" or "bad" for young
children, this 'is generally not a productive exercise. Different .1ograms
are related to different beliefs about what children are 1liké, how they
learn, and what they should become. A strong. ‘program for. kindergarten can
be created as a result af zelection from améng the various approaches that
are available.
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Kindergarten

Kindergarten programs have traditionally stressed the social, emotional and
physical developmant of children as well as modes of expression and prepara-
tion for first grade. Play is viewed as a medium for social and emotional
adjustment with activity ocenters created in the classroom to support
dramatic play, as well as play with blocks, puzzles and taktle toys, and
physical play. Outlets for expression were provided through art media,
musiec and rhythm activities, and discussion times. The child's physical
development was cared for through offering milk or juice each day and pro-
viding appczrtun;tles for rest. :

More recently kinﬂefgartensﬁ have - become c¢oncerned with the intellactual
development of children. It has also been found that some of the tradi-
tional play activities influence children's intellectual and language
development as well. As a result of this, traditional kindergartens, some-
times modified, are serving new purposes. '

Montessori Method

The Montessori program has been characterized as the interaction of the
child with a prepared enviromment under the guidance of a Montessori direct-
ress. A rang» of self-correcting materials are provided for the children to
use in prescribed ways. These hélp to develop sensory motor skills and ways
of organizing sensory perceptions. Exercises in practical life are also
provided to help children develop skills in everyday 1living. Reading,
writing and arithmetic are taught to the child from an early age through
sensorial methods, with wrltlng pref‘edlng reading.

In thé'HQﬁtESSGfi pragfam the directress guides but does not teach children
directly. The children work individually with materials, selecting what
they wish and working at their own pace. The atmosphere in the Montessori
schm:l is ‘one of seriousness and fespect for the child..

Behavi ;,énalysis Program

A number of prc:grams have . been develgpéé for young children based upcm
principles of applied behavie:n: analysis. O©Often the goals of these program
relate to assumed prerequisites for success in the primary grades. Behavior
analarsis pgégrams define their goals in terms of observable behaviors, -
Azagﬂgg, than attitudes or predispositions. At the kindergarten level these:
inclade - 'behaviors related to academic skills, as well as tne social

behaviors expected of childz:en in school.

Behavior Analysis programs are structufed so that children develop simple
skills upon which they build more complex skilds. The program is designed
to eliminate extraneous or interfering activities, and children are helped
"to reach the behavorial goals. set for them through z series of successive.
approximations. Reinforcers are régularly provided to the children for the
successful completion of their work. These are managed so that all children
can be rewarded. These reinforcers can be consumables, social reinforcers,

5,




or. play act1v1Lies. Scmet;mes tckens are pzav:u:‘led that thé children can .
“later- trade fcr these reéwards.” When tokens are used, behavior analysis:
classrtxsm séhedules are aftén characterlzea by alternat;ve periods for
. wgrklng and " 's ending. ' B . — . :

struction . o .

=

iércwihé out of . work én -the ’ééuaétional problems of - poor .and minafity group

children, an approach to the education of young children has been -generated -
that teaehes the basic mechanlcs of acaéemlc skills .in a dl;ect ‘manner. .

= : = -

In Distar, 1anguage, ;eadmg ami a::;th:met;c skills are broken dcan :.nf:f?
speclf;c sub—skills that -are, cazefully sequenced and . taught . dl:ectly by
verbal means” thraugh 1m1tat:1e:m,F drill’ and assoclatlan_ The -prime ' focus of .
this program is academic skllls, w1th little attention given .to, social -and .
emotional development, .'to - hlgher order - mental’ processes, or to acaﬂemlc
areas outside the "three r's." ' Sometimes. such a program -of direct 1nstruc—

tion is integrated with cher appraaches to kindergarten educat;an.

Piagetian E:Ggfgm;s; a N P I 4

A number of éarly ch;ldhcad prggfams have bEen develaped based up\an the -
theories’ of Jean Piaget, a dévelapméntal epistemologist concerned with the -
growth of knowledge and thinklng in. children. - Plaget has iﬂentifled a
series of stages in intellectual development, which ¢an provide. guiéelines,
for dete:mln;ng the ability. of children to profit from particular . e' ca-
tional experlencés. . He has. also 1dent1fi'd different - kinds of 1nt§11éctua1
knowledge each one cf whlch is, gene:ateél andv
way. : : L o e

Rinderga:ten age chlldren are’ gené:ally at the c@nérete léVEl of develgp=
ment. While they can develop a logical understand;ng -of their surraundlng,'
world, this has to be - done thzaugh a series of encounters with concrete
representatians of ideas, out of which concepts could be generated.’ Dther—',
wise, chlldren may be able tc: repéat samething tcld to them WJ.thﬂut fully";‘
grasping its meanlng;_"’i, . .. . S . o '
Piaget views ' knowledge: as being‘éonstfu’ctéﬂ by. each child as a result of
actions based upon experiences.-. Idéas -are abstracted from experlem:és and
are organized into mental structures. New information is fitted into exlgts _
ing structures. 1If there is a conflict between what a-child. already knawsj
and what he later learns, the "scheme may have to be- mgalﬁ;ea The dual
processes by whiech a person dces thls .are called- assmllation and ‘accomoda-

tion. .

Kindergarten prog:ams based on a-. Plaget;an view of cagnltlve deve],opment useﬂ
many of the play activities of the traditional klndergarten. T S
encounters with knowledge' in the phgs;cal - social and” 1@giéal—mathemat1cal
realms havg “to’ be carefully planﬂed ami suppﬁrted sc that the. r"h;lé ccmes to -




gripe w;th ideee himself, 1eerne to déal with and resolve intellectual con-
: and ‘becomes - ‘an - independent thinker in the process., Lenguege and

e '_ neluding reed:mg, as well as eegnltive knewledge, can be’
_e' PPD!:tE%:‘i th:.e menner.

MU underetand ‘that. many aspects of kindergerten prdgreme transcend any
eingle mndel.: All of :the pregreme presented abeve een heve a etreng Perent..

v Al; ei the pregreme de euppert leerning,
,nde df leerninge are eugparted to different degreee by eaeh pregran.

One eelutlen ie ‘to. eheeee elemente frem each, edmbining these intd ‘an
eeleetle -program, to achieve the best of all possible werlde.a Unfertu.n—‘
’ _Hately, ednfl;ete end eentredietiene arise frem such a selection- that weuld'
S eeuse; one  to: relee queetlene about ‘the. integrity of the kindergarten pre—_'
s . Wh;le edme elements df some - pregrame can- be. combined with elemente of:
selectio _’end integretien need to be done carefully. There must be
a eenee ‘of ‘the .kind of kindergarten education the community and the- school

acterized by eentinuity threugheut the yeere. . This _would euggeet
’ful'etudy and selection from among alternativ’*es baeed upon a rea-
of -what is possible 'and what is eeneidered warrhy eheraeteriee ,
irlerment ef kindergarten programs.  * - : -

1ike

'ltimetely, the eeleetlen end develepment ef a klndergarten pregram,

s at _
: fhe pregrem eeneietent with the peint ef view ef the reel\-x of the
. . \

,)“: .

I
4

ind;viduelief'ien 80 thet it

¥ ellew fdr

but d;fferentr_‘;'.:

velue. . "The. klndergerten ‘program  also has to- be eerefully articulated ‘with -
i-pregreme ~at " the ‘primary level so that the eh;ld'e _educational experieneee




h S

= Does the program. involve parents as well as children in ‘teaching,
o learning, and decision-making processes? -
.No .single curriculum nor program plan can .or should be devised to meet the
~  wvarying requirements of every community, school, teacher, or child. The
~ ultimate respcnsibil}ty for planning for each individual group resides with
. the kindergarten tﬁacher. -Many tEEGhEEE will fma it advisable to- expérl—
ment and to evolve an aéagtatlan of a program that. serves the needs of
't:hildren and he community. . Teachers use .their experlences, Ltm:wledge of -
‘. teaching, and t,he steadily ac:cumulatiﬂg body of knowledge about chlldren. :
how they grow”and develﬂp and the ways in whlch they learn abﬂut themselves
anﬂ their. rapldly expanéing world. . :

’teaeher; with a zest far learnmg ‘and 11v1ng. .The impartam:e af actively
;1nVﬂ1v1ng parents,. teacher-aides, and ‘other adults within the community in’
planning amﬂ cperating the kméerga:tem gzagram must not be avérlc:nked. s

'v‘stretchlng. Hé needs a pragram in whu:h play is valueé EQ; its learnlng

=appcrtun1ties- there must be ample  provisicn for tlmé and equipment. He can

- grow best in an atm@sphefg in whmh uniqueness and arigmality are prized;

one  in which 1ﬁquigy is valued; one- in which creativity is welcomed and

 fostered. He responds least well to an environment in which there is an '
Efft:irt to fa;ce hlm into a pattern of stereatypéd behavior. ) .

ortunately, mcst kindergartens insist upan children bemg’”aiztive ‘partici-
pants in the total learning process. - No two children within this or any,
other age or developmertal group are exactly alike. While we can’ nbserve -

many similarities in life-styles, thinking, and behavmr, each child is ‘a.
unique Persan whﬁsse partu:ula: needs should bé met. » v

""ﬂ;

=

ENDEGARTEN CONTENT -

'Ihe yt:bung chilﬂ usually meéts Each new lea:nmg experience w1th :unasuy,
apen—mlndeﬂnéss, and a sense of wonder. It is the responsibility' of adults
to keep this enthusiasm?alive. Some children enter school: with this enthu-
giasm already dulled. By enc«:uraging these children, by- providing them- with
personal support, by ‘asking leading questions, and by -making resources -
available to;enlarge their horizons, the "teacher can rekindle- this enthu-_ |
. gidsm fér learning and encourage its grawth.s Asking” "Why?" 1.:. basic to
experlmentatlnn, explc:ratiaﬁ,' and discovery. Searching for salutlans to
problems which may pose ! new ones st:engthens ch1ldrenis éﬂnfﬂ, nce in their
abllity to. trust the:Lr mnxiaeas. v : -

a\

,Easic learmng drives ana goals “are- revealeﬂ by thg quest;nns a,nd eanversa-—
tions . of c¢hildren and. can lead to significant curriculum, planning. ~ The .
'teas:her seleetg ané pursues the interests gi the ch;léren w;th the gaal af

e

-
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" helping them to satisfy their needs for selfj%ulfillment. A balance in
programs for young chlldren is necessary, so that no one phase.of develop-
ment will be neglected nor averémphaslzea The practice of forcing kinder-°
garten children <into. flzst grade materials and structures 1nh1b1ts natural
1earn1ng érives aﬂd places unéué pressures upan them.x - -

é=‘Cancepts are formed by agqulrlng b}tswﬂfginfa:matlcn whlch are then ordered

‘by the individual into an organized pattern. .. Young children learn best when ..

? they are actively invalveﬂ in first-hand experiences, when they can play-out
or wa:k=aut an expérienée, and when activities are.commensurate with their
éevelagmental needs. _Young children make sense of what’ they know by talking

about it and playing. it out. . Through 1isten1ng to conversation and observ--

ing Play, the teacher gains 1n51ght abcut each child as well as: dlzectlan.
‘for turfieulum planning_ . ‘ _ 2o v

In.avéeslre tagprav1de intellectual learnings for . children, ; £~is*guité'easf
. to value products and results and fail to stress the processes by .which
these learnings are aehieved. Children need to explore and discover.as -well
as be told about the world. " They need opportunitiés to test concepts they
davelop anﬂ gene:alize frnm meaningful educatianal experiences. o
. The roots of the véfiaus content areas of “school are established in the kin-
dergarten. The language arts, mathematics, sclenee,' social studies -and
crgative arts are all included. However,: separaté periods need not be set -
aside for each area, nor are. fa:mal lessons necessary. Broadly basea learn-
ing aet1v1tles can be designed ‘that embody within them signiflcant begin-
. ﬂnings for each of these areas. While each area is discuzsed separately,
' they are 1nte:tw1neﬂ in the activities of the Elassrgam. ) -

Each chilé arfiVEE in kinﬂergarten with his orF . he: awn vacabula:y ana basic
language patterns that mirror past expe:iences. " The kindergarten teacher -’
begins to build le tning . exper iences, based on the speaking, listening, writ-
iﬁg, and feaaiﬂg'c,mpetencies af each ghild in a relaxed atmasphere., This

skills. .

Same childfen come to schaal with a language baekg;aund not" sharea by their
teachers 'and significantly different from the language used in the school.
Kinéergarten teachers need to be respeetful of language . as well as cultural
 differences demonstrated in their children. - The prevalence of ~a second
1anguage may complicate. ‘language learning in the ‘kindergarten, and the
teacher may feel the need for: additiﬁnal resources, Nevertheless, ‘langdage
is-a :fucial ‘area: of school 1ea:ning,_and all children must be helpe& to .
achieve greater qampetenzy in the 1anguage af the schaal. . :
The kinde;ga;ten language arts pragram has seve:al g@alg. -Children should

. be helped to improve their verbal communication skills. They should develop’
- a rich languageﬁrepertaife. As this reperteire evalves, the éhild:en learn ..




"to use iahduage to influehce others .and to be . infl.uxnced"by them. . Personal
;satisfactians and aesthetic apgreclatmns should also fesult :Ernm the pro~ -
iy | " srouia 51 e
4~ -Listening and” speaking experiences . evolving froih natural kindergarten exper,,f -
. iences, 'will increase . each child's \n:cab.xlaryl and sense of- 1anguagé atruc:-,
*_ftufe. ‘These._. experi!ences sm;ula ‘also increase the child's ability ta\ dig- -
fcnminate saunds in: ‘eur language and to- verbalize’ Experiences using an
agprépriate Eequence. Yc:ung chilé:en can expe; ience a stimulating, as wgllf-rf-ﬁ'f
as- p:aductive,
Askill drill.,, A

f-"i‘here a{re many excitiﬁ*& matériais ‘and activit;es to’ help each. chilc‘. éevel
_skills -and appreciaticns in the’ 1anguage rts.” Some activities whiech - .
'tribute to ‘the: apprapziate development of pu:sltive attituées, appreciatians_:_
and Ekill‘\lﬂ language arts are: ° L .
Discussion EESSlDﬂE - Teat:hers have chiidren talk to others in the class
~about thlngs that have happened to them~ at Lhame or in school. - 'I‘hey canl-
ask chllﬂ:en ta ﬂia:uss ané éescribe e:b]ec 8 they have made t:: passess. '

¢ the line.

o r;af a starrg helpg ch;ld;en ta ass;milaté and 1nterp:et the staries ‘they
“have heard. . Puppet shsws can- alsm: sen‘e a slm;lar purg:se. ol ?\
,’vListenlng to’ staries ami p@éms 'l‘here is ' a wide range af exﬂellent a

- books, -prose and pcnetry, available for young children. - Children can be - -
_read stories and poems by tEEEhEES, aides, parents and older” zhiléren.5

They could also listen +o- stories on records or tape  cassettes. . These . -,

‘stﬂries can. be repeated!' bcaks should 'be made. available for children: to
, vbfawse thrt:ugh. ‘Teachers cﬂuld also tell stt:ries, bcth maae up ones and'
persanal at:u:ies from real lle- : ’ P : :

: eiliﬁg stt:ries = t:hildren can Be encaurageé ta tell st@ries of their.- .
.'awn. ‘Sometimes they will be.-personal occiirrences; - at . other times they
will be -the retelling of stories they have heard. Children can dictate .
”st::ries fm: the tracher to write down. or they might use a tape- :ecarder
aﬂé replay éhe story for the' -class: at another time. Begirming experi—'

:ences wit.h :eading ‘and writ.lng miqht alsc occur.

:

,.'The teaeher needs ta explait all sub]ect mal;t.er areas ﬁD éxtemﬂ 1anguage/

"~ -learning’ for kindergarten children. . Science . activities, for -example,'

: requ the child: to caréfully describe objects anc] events, Vccabulary can-
' .be extendea, and child:en -can beecﬁﬂe mﬂfé ca:etul in theiz- use af language.

: .‘Eﬁga ng in d;amatic play allaws children tc: mimic ‘the aﬂult life they have
;[csbserveﬂ. 'Phis is .a form of- symbolic activity which provides appsrtunities -

versation, listening, learning new. words ¢ -clarifying. the meaning, af




*\'.} N _‘ : e

Ewéfﬁé; éhé;ééﬂiai aﬁéﬁiﬁi&é; The teacher -3 respanslbll;ty in extenéing the

'—7 ; prévidlng 1deas vmrth cammunigating through trips, pictures, films,
R chlldren ;hteractlan, contacts with other adults, recordings, bﬂaks,
= ext’ndlng ané elabarat;ng the eh;ldren 5 1anguage praductlans. -

int ,1ng1355"repet1t1@us warkbaak exerclsms., A qsaa reaaing pragram is
embedae& in a strang language arts program; ';‘ 7 ; ‘ J '

petént“iniianguSQE‘usa eg They must lggfn that thexwrittén 1anguage';
varallel system to' the' ‘spoken. 1anguag They must learn to recognize -

1ght:pr1n31plé-_ They must léarn ta llEtEH tﬂ sp@ken words as- . ..

<

af vargaus musleal“instruments,' or _thé saurggs. 3:ﬂ;

'Eauﬁés, i:j - }";3 L _x?:’ e .

words and ‘digcriminate the letters” af the alphabet._ They:must™ 1éa:n?f;;'t3




L

’ uathémat;cs

T

These  letters can be'éﬂmmercially prcduced ‘of wood ot plastlc, or can be

;_made ‘of ecardboard by the teacher. It is nsg ;mgartant that children spell .

words cnrreatly with these léttérs. They can invent words based upon their

- embryonic understaﬂdlng of 'word canstruct;nn.; Playing with words this way
”“¢W111 lead tD ‘more. fgrﬁal réaﬂlng ‘activities. i

. - . : L o
Alsg 1mpsrtant afé the symballc and language act1v1t les, that help children

_understand . d .symbols . and mea"' 7 Eramatle play lé impﬂrtant as symbolic
act;v;ty. Dther lmpa:tant activitles are: T e e
oo "‘i

L - ?“”wrltlng %gpégiéngé charts abﬂut the classes' activities,-

L= d:awing pictu:es and. talklng abaut their content, -
uslﬁg graﬂhs ané charts. . .

’\,

Msst lmpnrtant are the chllaren 8 experlences with books that help-chiiérén £$
see that meanlng cames fram the prlnteﬂ page. Thls can’ be hélped byf

-; réadlng stﬂt;es to a s;ngle child’ or a small" grﬂup of chllaren sa'
: '*haL they can see thé wards, . oo

= ' 79
"% ' asklng children ta anticigate words in stories they knﬂw,
- prav;ﬂlng books with- :eccrdg or casgette tapes for children to use

T 7 on. thélf own.’ S

< i

‘wﬁ,r:ch language repe ”a;re can be aevelogeé in the k;née:garten.' It may Qé

thé best ;nsurance f

*SUEEEEE in later formal readlng 1nstructlon,

L]

QaYaung chllﬂren have experienced the ‘quantitative aspects Gf their world
_before klnaergarten. " They .already- have "gained - a range of mh;hematlcaL'

skllls.

e

i Thése chlldrén ‘can be helped to cantlnue to

,aThe facus ‘of the_ klnﬂé:gartén mathematlcs prggram Tincludes such mgntal
D gperatlans as classlflcatlanv—=.grauglng ‘and sgparatlng ijELtE by 51mllat= v
~ities and dlfferences, judglng quant;tles as to number and comparing quanti=— .

ties: as ‘"more," Mlegs" and "same," as well as’ serlatlan == prdering ‘things'

»-accardlng ta a relatlve quantltat;ve ﬁlffe;ence. Chllaren ‘can alsn be help-’:

= 5 )5,

ﬁ;Klnaezgarten chlldrén can be @fférea agtiv1tlei that zequlre them tc graugi
'tltles amﬂng groups; - and natch carrespanﬂing“ S

';1mathématlgal knawleégé is structu:ed f:am thélr awnfactlans and theﬁzﬂhf

objects, campare the-d”
'ab32§ts. E :

),

= g

- They can begin ta 1earn to count meaningfully, us;ng manlpulatlvefzf
_ materials as théy 1eazn the names of numbers. - :




gpllity to

fer thie.

B They een begin to aevelep en ~undefeten31ne’ of geemetry, of .
TE ty, eeperatlen, ‘order, encTGsure enﬂ eentlnuity, as we 11 ag

'ent eetlvitiee help. Measurement ectlvit;eej"

(more.- ‘than, eherter, etc,) and’ move
*ietenderd measures,’ Linear ' measurement;" -

o 'A mabhemetlee pregrem eheulé be a plenned program. EuE At eheulé'eiée be
L ]L=deeignea to ‘make: use:of incidents ‘that eriee in a klndergerten which allow .
-"thlléSEB ee Eeel. w;th quentity end te practlee fme*hemetleel eperetiene.e,

”Vﬁéfehiidren are entnrelleé w;th the wenaezs ef neture.; Meny t €
\re .broi ' -.a eelefed 1eef, a’ egerkl;ng‘:eek, or- a wig’

‘ ;ef wender w;th e eenee ef'unae:stand;ng.ﬂ Thie ie denep
__rcedening~the ehilé's exp riences. w1th the: farlﬂ, but by

teache: eheulé b:ing in a ver;ety
with.: Initiel 61E” .

: jeble té teke eup Qf enew, ,
3. or Tput ebjeete infevemell‘eente;ne_‘,

o
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WatEl to see which will float and which will sink; or wétch ﬁofms grawl in a
tzansparent canta;nér to See how they mﬁve. This must be an area whe:e a

Thgy p;av;én anathe: ﬂata basé and a source’ af abservatlan fram whlch
_children :can ‘abstract information. they will use in their study. Resource

‘people - classmates, _cléer “children, parents and - people .from the 'com-

munlty S nandmake valuable cﬂntrlbutlans to the new k;néezga:ten pragram.;

- R

Vfaung children are- attemptlng to unéerstand thé:; saﬂiél as wéll-as their = -
P y%lcal warld As theg méve @ut af th31r hcmes, théy became aware. of the
oci , . about themselves
isg: They 1Ea§n to f1t ' ta g:aups al d -derive satisfac-
fe. Tth 1earn, about ™’ the . ‘ways’ thaa. scc;ety has ‘been -
s- variaus neeég. Thay learn the. traéltians, hér;tages,

=

S@clal studles pragrams in the klndﬁrgarten “begin to prav1de ch11§ren with!
*learnLng Vexpe:;ences :in all of. these areas. Children are prav;éeé with y
. Theyashaulé ba glven QQPBrtuﬂltlEE to t ;nk abﬂut saclali“‘

- fe 11ngs and senslbllltles abcut Ee ple and g:aups.=
Fram these aGt1V1tl§$, they ‘can, devele sk;lls neeéed in fi ndlng aut about,

- and- r?plesentative af, the social wafld. -
As chlldren enter: klndérgarten they devel@p a fu:ther EKPQEBIE ta an ever_»f!
‘expanding social world. They can be helped to undérstanq the wazlé .and -
" their place within it. - Estperience in . the family is supplemEntEa by experlf;'
‘ence inv schacl, n31ghborhaad and community. - The children - c%n be helped ko
unda:stand ~the various instltutlens arcun&*them "and the roles pecple play,&
w;thln these 1nst1tutlans.f : C -

The Ameglgan thltage is 1nt:aduced to chllaren thraugh ‘a varieﬁy of holi=
»'days - that.: give them a beginning . ‘gense of history. = While. they may" not ‘bBe
o able 't place hlEtQEiEal avents  in- ch:anolagical order, they can learn the

;1mpartanéé af the past tg our develaplng présent.'

Actual ﬂbjects from afar Gr representatians of things as they were "lohg

age »help ehlldrén develap this sense gf histary,- o : T -

Dramatic play in thé klnde:garten helps :hildren unﬂerstand their social ;
-;,a:l?‘ and -their . plsge=w1th1n ‘it. .- Acting out events in ‘dramatic play or
, "dSi ?‘blaek -constrictions .to ‘represent observed 5ituat10n5 helps chllﬂren .
._organize. the;f thﬂughts, :épresent their iﬂeas and test the;r unée:standlngs -

- iwan“an app:aprlaté scale.. S

as C premlsesfaf—demacfatic 11v;ng have their rgats in a ch;ld‘s fi:stﬁ--*
1énces 1n schagl.; Klnéergattenfls a place whe:e .children Gf é;fferent .
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cultural anﬂ etinic- ‘backgrounds - come tagethe: to wcrk and play. Ehii&:én

" bring with. them -a part of their past experience. Children learn from ‘each

other. Humaﬁ beings have more "likenesses in common" -than differences. It
is necessary that a teacher become sensitive to and understandlng af thése

{relatlanshlng .in arder to 1mpart to yaLng children the baslc cancepts afx
demacratig 11ving. . o

Express;ve A:Es :

5Art is’ ‘a nedlum thraugh .whieh yaung children can express their ideas and
A?féEllngE in ngpverbal form
" with paints, clay, play dnugh,’cutting,,Eastlng,mcpllageﬂcanstructian, and

Young children need opportunities to create.

simple: waad ‘work. ©For them, the process is far' more’ 1mpc:tant than the ©

" product.” The wise klnﬂergartgn teacher will give art an. important place  in

the program. He or she will ensure the necessary freedom for experimenta=

. ‘tion in ghgrdiffeggnt media. If children are given many interesting experi-
~ences, they are ilikely to appraach a;t media with imaglnat;on and ever-in-

E]

créasing skill__. ) : . 5 v

Young pecple QE thraugh a numbe: of stages 1n the use ai varlaus art media.

' Children's first attempts are manipulative and - exper;mental. , Acciéental,_
-anﬂ 1até:, ;ntentlanal d351gn usually characterizes the next stage.

; Symballcfseml—abstfact is- descriptlve af .art. work whlch has meanlngfu; con— - .-
- tent for the child artist, but .is not yet recognizable to the adult. Such

- forms: may ‘be. preplanned, or more 11kely, named and renamed. after rendering,. -

Scmetlmes, as +4in painting, there is- a runnlng monologue which accompanies

'.,-thé action. - In- time,. the chlla w1l1 reach .a more reallstlc stage of repre-

.gentation.. .

i ;ﬁsthetic expééﬁre is alsa a valuable aspecta of ‘art in thé kindergarten:

ol

-7classraam Toys, calarful prints, furniture, and other classroom DbjEEtS

should be selected with EWEEEHE5% @f théi: esthetic qualltiES, as well as

}=th21r educati@nal funetian.-

e

Musia sh@uld be an 1nteg:al part of every chllé‘s klndérgarten experience.';

Appreciation, sheer enjoyment, and the first- steps in attaining musical com-

tpeténclesg aeserve a dally time f@r music with some attent;an to sequential_

"aevelapment.

]

‘Iaung chlléfén begln to slng 1n a 11mited—range patte:n. -Most can suacess-

"fully match three or four adjacent tone# somewhere between middle C ‘and A

above. ' As sing;ng abllity develops, the lower range increases samewhat, ana:'
,sangs with five to seven adjacent tones may be selecteé A few more compe- .

':gtent and mature young - singers may progress to an expanded rangé of seven or

i.%'ma:e adgacent tones: . . . — - - : .

Coa . = .

— e e S

-;-Sahgs‘with réPetitive patterns and phrases are paftlcularly attractive to.

_;ﬁ;the yaung singess., At first, they may 1isten to the teacher or to a recardJ
S .
.,lng




e

Teachers can personalize songs by using nameg of the children in g:eet;ngs,

:réferences to famillar things,; and new words tn fit special occasions. They
Ehﬁil.lld alsﬁ er"aurage chlldren ta sing spantaneausly, to play 51mple instru—

t ment .

Llstening, as well ‘as Vbeing the key to tunéful singifig;, is the core compo-

nent of all musical expenence. It is “important that.teachers devela? in
children an awareness to -the many sounds around them by listening to such-

"‘things as .the pitter—patter of the- ‘rain, the high andr low tones :m the

piano, the fast-slow, ‘even-uneven bouncing of - a ‘ball, and the - laué and soft

) saunﬂs af bells. Listening is emphas;géd when ch;ld:en hear a story oz are.

VE;nﬂe;garten pupils Eﬂjc’y slnging., It does not mattet if some- :;f the S;ngs

- ers do not 5ing in tune."’ They w;ll imPEGVéa with practlcéiv

V-C;'hantlng the " words and clapplng the zhythm will make learning the sangr

 opportunities for movement -and dramatlsatign. Kindergarten children need '
- lots of Epace in whlch t(:: move. - ) Co

easier.. Haklngw up nev - wo:{ds to a certain!
Chlldren éélight in moving to music == they like' to skip, gallop, march,
jump, walk, or tiptge. Songs, poems, chants, “and musical stories offer many

ans;c 1n5truments fcr use in klndergarten are ta:m=toms, triangles, tambou- .
. rines, rhythm sticks, wood blocks, jingle bells, melody bells, . and coconut

Z ‘-shells., An autv:harp ané/ar piano is esééﬂtialfar playing aecmpafnimentsi

Klndergarten teachers set - the stage for creativity when they accept’ anc‘!
encaurage the inﬂlvidual :espanses and creatlve ;.deas Df childfén.

:glay Activities 111 the Rlnderga:ten : - oL —;

'Sinr;;e “-.itsx beglnmng, pl?ay has been an impartant mmpanent of klndergar*en;

‘ eéuéatiaﬁ. The' " var;cus -subject areas ﬂiscusseé here can be approached

thrcugh play. The role ‘of the teacher is to know the subject sreas and be
clear about'program goals; .set up- play activities, and modify the spontan- .
eous play activities of the children so that’ ::hildren's play serves a worth-

: -WhllE educatn:mal purpase. s P o , L

“Gﬁé ﬂgrmally finds- fﬂur kinds nf edusatianal play in the kindergarten.
‘mampulatlve g:lay, Physical play, dramatit: play and games. - .*

¥

‘ "In mam.pulatii?e play the ‘children work with :elatively small ijEGtE, often

at .tables.. 'i"'he activities are fairly .self-contained and ,the :program goals
are. achievea ai:ectly thfough the child's use of the materials. Work with

rials ‘and Montessori matefials ‘are a part of manipulative play.
Often’ natural materials; such as-sand and water along- with apprapgiate con-

';tainers. sl’s:vels, etc., can serve impartant Educatianal purpases. .

v . EE R

hythm or melody is great-fun. .

,--small blocks, pegsets, . conistruction matefials, such as Legg, ‘mathe-
".{matics ma




Phyaiaal play involves children's large muscle aatlvitg. Era\rlamn should:
ba made ta meet the need for developing large muscles" and motor control.

The. faam ahauuﬂ ba larga and should prav;:i’le fn: v1garaua phyalcal aat1v1=
ties. 'Rolling, gkipping, somersaulting, hapging, walking on the balance

~ beam, and jumping . 'are physical activities whiah can be performed indoors -
~ When necessary. Bean bags and madium—tc%la:ga—siaaé balls g;va child:an .
praatiaa ----- in -throwing-—-and - catchir'g. e Creative . movement. actlv;tiea provide _
athar apgartunitlaa to imgrava body movement .

' Ru’nﬂing, _climbing, arawling, riding tt:gjya with wheels, and all sorts .of
vigorous- activities can be conducted outdoors.® Space ~should also "be . _
‘provided for dramatic play ‘and gardening. ’ = :

 Dramatic’ play requires-that-the child assume and act out a role. Th_a_a_g’_ L
be roles the children see in their home or ones the child obsa;vaa in the. =~
-argar'_.;aault aamun:.ty. Teachers can gulda such play with ‘minimal inter-
] ' Thay should provide simple costumes: and props to move" the play.
alang. Pro*ﬁding children with additional information thraugh l::t:n:aka‘F visual
.aida, field trips or the use of resource pa;sana will ;m:reasa the’ educa-

* tional content of dramatic play.

"Ny .
:Games- present . anathar form of play for the kindargartan_ Thay ahcmld be
reaaanably uncomplicated with simple rules that children can follow. Sama .
games - :aqulfa mainly thinking skills, while - others raquira EhYElEEl akﬂla..a--
A ranga of games ahauld be used. . . .

Using play allows the teacher. to. integ:ata the various laarnlng areas in tha
, kmda:garten. It also makes -use of the natural pradiapaaitian " of young
" children to laa:n through actions. It can alsa add a quality of '1ayf 11lness

and sgantanai_ty into the classroom. : ; )

L oa =

PLANNING AND ORGANIZING THE KINDERGARTEN

" Creating a kindargartén program for a.particular group of children is a com-"

‘plex task. It requires an understanding of the goals of kindergarten educa-

tion, of the abilitiaa of the children to be educated and of -the pﬂtantialr_

" learning appartunit;aa 1nharant in va:;aua aat;v:,tlaa ‘and matariala .that can
‘be mada available. ' : = :

Tha k:.ndetga:tan taaahar needs to pro:riﬂa and archastzata raaaurcaa to
: inaure that® each child's 1aarning needs. are met. Time, space, physical’

fl . raaaufc;'aa, and human zeaau:caa are all uaad in davaléplng tha kinéargartaw
p:agram. ;

'l‘ima is -an important resource for the. kindergarten. Most programs. aperata ‘
‘on a half—aay basis, limiting the time available. 1In addition, children ara"__;
davalaping at a rapid rata during the kinda;gartan yaar. What a teacher'.




i
muet do at the beginning ef the yeer is far different then what that teaeher'
. is able to do at-the end of the year.. ' Special attention must be g;ven to

. ., children during . the first few weeks of kindergarten in order that t:helr,_

: 1nt:eéuc:t;en to the fermalleea edueat;enal program will be pe51t1ve.

1 The Beginnlng Deys ef Seheei

'l‘he intreduetien te eeheel ‘will ‘be a reegﬂneibﬂity shared w;th perentsi
Eefents need to feel reeeeured that the child is going to have a good school
experience. . Many eeheele hold .a parent meetlng prie; to the beglnnlng of 7.
the year, at which the school-staff is introduced, and ‘the- tentatlve outline
of the: seheel .year and the: basic structure of the school. day are presented.
Speeﬂ;e prebleme and . needs “are discussed.. Sueh topics as’ cleth;ng, trips,
. snacks and lunches, . health regulatiene, school policy, parent a:nfereneee,
ené trenepertatien may be ef 1ntereet to both parents enél teaeher

he eturéieet five—yeerﬂeld mey flncl any new experlenee away frem home': and
femlly emotionally and. physically trying. For this reason, the first éaye i
_ef school must beé .carefully. planned. . Some schools allow - snell greups of
ch;lﬂ:en to attené for. part of a ‘session before meetlng the entire ‘group.
‘Others  have'. part. ‘'of the group ‘attend . on - successive. days during the first
week. ~ Still another plan uses a grea’ual introduction of-children, starting
w1th a small group and eddlng a few more eeeh day.’ -

In. sgite of eereful preperet;en ancl plenning, a few ehilﬂren -may- £ind the
first -day of school . so “emotionally upsetting . that it is wise to ask the
mother - to stay: in the classroom or- in the :building. The-child who knows a

. parent is near at hand will not feel deserted or rejected. If an occasional.

five-year-old needs to sit - by a parent while ebeerving the  other "children

for the first hour or sp, the “teacher ;e w1se to .invite the parent te stay .

-until the ehllé feels ‘comfortable, .

Qn theee flfet fieys .the 51mplest act;vitles"are set up and reedyi;f'er the -
‘child.. Some. of them will be familiar to even the -novice kindergertner,
’whil ethere wlll be new end ehellenglng. Sme of these will refleet the

A geed echeel beg;nmng is tﬁe first etep in aevelep;ng de51;abie’
hme—eeheel relet;enehipe.f Cenetent 1ntezpretat1en ef the pzegram and 'e'
pregrem. Reeveluetlen of geale and eﬂjueﬁnent te the emerging needs ef the
ehllafen give dl:eetien to the program throughout the year. -

SEheaul;n g

A eeﬁedule allocates .time for each “day's . activities. - Aeti\iities are’
e:genized in large blocks of ‘time and elternetlve activities may  be ‘made
evailable. Time needs to be ueeﬂ 80" that a heleneed program 15 p:esented*
Flret=hend experleneee baleneed bg viearieue expefientzes-

"% Expleratien em:'l aieeevex:y beleneed by teaeher—direeteé eetiv;tiee-

e

Yo,




';"Vigaraigs activities balanceé by'léss actlve activitles.
Outdack: activit;es balanced by inamr a&:th1tiEs.

prm?icle a- balancé amt:mg the faur phases ‘of aevelcxtr—
' ' This balam:é is nat

full éay..:'
1mllar full :

‘ hese according’ ‘to -
_their children,

0100 —-10:10 a.




10:10 - 10:30 a.m. Talletlng, laaking at b@gks, ané snacks.
(When téilet facilit;es are a part of the élassraam
unit, ‘a special time _allotment will not be
necessary.) Rest needs’ will usually be. met by a
.change Qf pace.
10:30 --11:00 a.m. Music and creative rhythm; story and poetry. .
When weather prohibits outdoor play, these aétivi!a
.~ ties and others may be extended to dismissal time.
11:00 - 11:25 a.m.  Outdoor:play. . _ .
‘ll*BD_a;mg o Dismissal-. ‘ - R
11:30 - llzésié_mi,> 'Teachér cleanﬁug and eva aluation. - o B T -
~The§e tlme blacksimgy be uged for an afte:ngon kinﬂe:garte schedule, but
thelr nrder may need adaptatlan. . - . . e
- A Samplé P:ngram far an AIluDay Sess;gg
v Same dlstriats may have allsday kindergarten sessions.  Extended outdoor
‘play, dunch and snacks, and an adequate rest per;@d are 1mpartant featu:és-
- of the langer day. : N
.agsq —‘9;50 a!m_ . d A:t1v1ty periad ané élean up, ’
- 9:50 - 16;29 a.m. - Group meetlngs, sharlng perl@a, planning.
.. : _ & = R -" )
:10:20 =-10:40 a.m.- . Snack:
' -8 ' ' :
10:40 - 11:00 a:m. ~ _ Music, creative rhythm, or creative dramatics.
ll:QDfé 12:00 a.m. Gutdéor play. ™" : ' ' = : - -
12&06f— 1:30 p.m. - Lﬁﬁch and rest.
D - 2:00.p.m. Ind;v;ﬂual qu;et activities or small group

story. as chllﬂren awaken. “

2;§Q 12:35|p m, mf ¢~iC:eé?1verrhythms, games, story.
 .2=§Qﬁ- 3: ZD p. m(v _‘V?ingutdacr Play.
3:26 - 3: 30’ p m.}: - Dismissal_- S

. When all—ﬂay‘pragrams meet anly §a:t of the. week, it is imﬁérﬁamt,that.w‘
Jac lv;ties be deslgnea w1thaut too much carry—aveg from sessian to sessi@n.




Learr g Centere

The kindergerten room is often erfengeé into 1eafning eentere with materiele
organized fef any. center ef interest.’ ) o ik

In locating centers in a eleseregm, careful consideration iswgiven to:

- Availability of supervision.

- Availability of water where it is needed.

= Accessibility to materials.

~. . Arrangement of traffic. patterns to preteet ectivitiee and help

- ' individuals and small groups learn to concentrate. .
- Aveiiebility of adequate lighting.

Many centere Sre set up fnz use ﬂuring the entire eeheel yeef.. Otherg are

; created on a tempn:ery basis to be used- for short periods of time. The
. materials ‘in each center will be constantly varied by the teeeher w1th new.
~ items being eﬂded while others ereifemeved. . '

The maturity of the children, the previous use children heve made of the
center, the time of year, and the specific emphasis the teacher wishes to.
"make at a particular time will determine which-centers are added to those
whieh are ongoing. None of the centers is likely to include all of the
suggested equipment and supplies at any one time, but teachers should heve a

- vast stgre of supplies available.
The Egilewing centers and mete:iele are’euggeeteé;

Library Ceriter.

Picture and etery books displayed on heekreeke in an inviting Wey, flannel
beerde, sets of pietu:ee, and meteriele fer display.

"Tege recorder, eerphenes, ':eee:ﬂeé ‘stories and poetry (commercially or
teacher-produced) are suggeeted multimedia materials which- encﬁugege lig~
tening and reepending. ' -

;\H .

Music Center

_ Auteherp, ukuiele,=meiedy bells, sticks, t;ienglee, meraeee, tembeu 1"e

érume, a feeerd player and :ecerde, colored scarves for dencing. ' -
-~ . : . :

o Arec’* :
e ’ ’ & ) ‘ ‘

s Eaeele,gbrewn wrepping paper, neweprint, manila pepe:, egnetruetign pegef,
crepe . peper, tissue paper, large brushes, tempera paint, finge: geint, play-
——“—ﬂeugh eheikzxereyens, ecnteh—tepe—anﬂ»paete\wmﬂeny other— meteriale_whieh —
. etimul le ehildren 8 inventive dfivee sheulﬂ elee be ineluded N e LT L

{
H




Climbe:s, rape '1aéaer5; ~1ight;weight " ladders, balance beams, sawhafsé,e

.cleated boards, sand and water tables, toys (including containers for mea-

suring, molding, pouring, and sifting), tricyecles, wagons, garden tgals,!

“wheelbazrows, packlng boxes, large drain tile, balls, a slide, butterfly
~ net. - (This center may be set. up indoors or cutacc:s éépenalng on space ané
weather. )

Waaéwa:klng CEnter

Workbench with vise, soft wood in various dimensions, hammer and saw; nails’

.. (large head),; wood file, sandpaper. Other tools can be added as children -
" become more competent. - o

Manlpulative Mater; als Center. : T ,

— == . &

gzlés, p;cture lotto games, plcture domina cards, Lego blacks, hammer-nail -
ets, 1ands§ape pegboards, viewers, primer typewriter, matching ‘'games, manu-

script alphabet, ‘magnetic ‘letters, parquetry blocks, . number games, abacus,

number sorter, measuring. lnstzuments, calendar, boards of geometric shapes,
flannel board with Eut-auts. . o T

Science cantegr

Seeds, -acorns, leaves, bugs .(a bug cage made from two 10" cake rans and a
yard of screening), rocks, fossils, shells, magnifying glass, prisw, ‘mag-
nets, batteries,. battery lights, electric bells, balance scales, aquarium,
‘EEL‘EEf ium , animal EEQEE . ’ a ’ . . .

&

BlongCQnstruetién Center

tnit blocks, hollow blocks and/or interlocking blocks, and forms. Block’

- acecessories ineluding farm and road equipment toys,  airplanes, rockets,
mounted steering wheel, farm and animal figures, and family-figures can be
used. . . : B : .

L : : o . .
Dramatic.Play Center ' -

H\

This center should support famliy 1ife:§layxan6 other itnés of dramatie
sla

W‘Mm

as well as teleph@nes, dolls and clothing, brief cases,. tools, -cash

reg;stef, stethascape .and other . praps far piaying a range of saclal :@1&5.

ay.’ Dfess—up clath;ng for men. aﬁd women,, kitchen equipmént and furnlturg,-? 

Eqplpmént-ané quplles — L l: R . \;'-, . ,‘,, : ;,,

= -

. Eecause of  the nature of thei: pr@grams, klndergarten elassgcems need ta be

gtqued ‘with a' vardiety of resource materials. Many of these mate:ials can -




o

be pu:chasea ffam ‘educational supply hauses- é‘,érs can be purchaéeﬂ locally
in supermarkets. Many materials can be’ gathe:ea locally, often with the
help of pa:entg.

Teachers need to be careful in salecting materials and equ;pment faf ktheir
classrooms. mmng the criteria to be used are: 1, cost in felatl,cmshlg to

‘use, 2. quality and durability, 3. flexibility of uBe, 4. apprap:;ateness to

the pragram and, most impartant, 5.° safetyi

In recent years a nimber: of kits of educatignal material have become avail-

able for kindergarten use. - These kits, because they offer complete sets of
materials for a class along with manuals for teachers' use, are often viewed

as an effective way to provide resources. Care needs to be taken that kits,

if purchasea, are imaginative, offer open-ended educational opportunities,

are not_stereotyped, and offer good value for their cost. -Teachers also-
need, to be careful that kits do not impose a particular - structure on the
entire classroom. Persons who aevelap kits shaulﬂ p:avide eviéence that
they teach vwhat they prgmise. : :

!Kinﬂergarzten teache:s can collect useful Qgter;als locally. " Assorted béses,

¥

cans; plastic .containers of alt types, sp::als, sponges, old purses, hats,

-high heeled shoes, and other bitg of usable: diséards can becnmé impcrtant

ingrealeﬁts for a prajéct.-

Unclaiméﬂ items" in lost anﬂ © und centers may be ﬂseful to the st;hml pro-
gram. Teéehers can ask for discarded boxes "and useful items at stores and
shops; ¢hildren and par:énts may be . the.’ richest ‘resources c:f w::r:thwhile

_mate; lal .

The klndergarten teacher with the assistance of parents and other volunteers
can create or collect many educational materials._ Blocks may be" made by

_carefully - and precisely . measuring, cutting, sandiﬁg, and finishing lengths

of wood; uncooked macaroni, -sand, feathers, buttons, bits of ribbon or cloth
may be used for collage as may wallpaper books, construction paper scraps, -
or - pictures for scrapbaaks. 01d socks: - can become hand puppets or .bean
bags. Inner tubing™ and large cans may be used to ‘construct tom-toms -and

“drums, ’ whlle pop bottle tops are used for counting’ _games or - play money. 014

~ ties.:

' jewelry can be provided for dress-up ‘or collage, while plastic containers
. can be used for hausekeeplng, water and" sand play, and/t:r starage of 5mall! v

items.' v : i T

DiEcafaed maééfia’ls offer many - pﬁ:§51b11i;:ies for creative .ideas and activi=-
_ With. them, - children have opportunities - for - working with familiar .
.items anﬂ far ﬂevelaping appt'eciatian af the multigle usage Df materials. :

'kteacber. The exc:hange Qf mater;als “and ;déas mag be endless.

The use caf apprap:iate equigment ‘and” materia‘ls,' w;sely “chosen . by teachers -

an i’nlnistfatars y can foster important educational objectives of resource-:

'reativii_j, fespansibility, ipdegendeﬂ::g, ané intellectual, sm:ial,



- EVALUATION OF PROGRAM

.The teacher should frsguently'ask?v Do we have a gssa program for ysung

children? Are we meeting their needs? . . Are. 'we assisting .each child to

develop a healthy self-concept? Are: we fostering positive feelings - and

" attitudes? Are we expanding their 1ssrning? To answer these questions

teachers need - ts psrisdlcslly assSess the program thsyﬁp:svids in the kiﬂﬂsr—
_gs:tsn. . o

= . = s. - PN

At aiffs:snt timss. a community will EEELQH d;ffsrsnt P:isritiss ‘to ths .
goals. of kindsrgsrtsn education. At one time, d"ustmsnt to school may be

considgred the .most impsrtsnt goal, while at snsthsr time scsdsmis rssdiﬁsss
may bF ssnsiae:sﬂ of g;imsry imgsrtsnss.

—1Tssshs:s ssn fsvisw thsi: gasls and the p:sgrsm plans, they make ts insure
that their shs:tstsrm goals  are . consistent . with the school's" 1sng—ts:m,

sbjsstivss. They can also dstsrmins if the program being imglemsntsd
:sflssts the sstsblishsﬂ plsﬁs and prsv1ass the nssssss“g program bslsncs.::

Tssshs:s ssn snslyss ths wsy they srgsniss their slsssrsams ts determins iE

the facilities are bright -and sttrsctlve and if they encourage children to

learn and explore, Rinﬂsrgs:tsm rooms should be organized to suppsrt the

classroom “atmosphere and 1ssrning conditions the teacher wishes 'to sstsbs,*’

..1lish. Tssshs:s ghould judge whether their rooms contain™ divsrss srsss 1n
which- materials are.available for shilﬂrsn to serve thsmsslvss. b

Essshsfs'ssn evslusts themselves. They can become ssli—rsflsstlvs, ps:lsai—

cally analyzing their own actions as teachers, assessing whether. they are

continually - supportive ‘of children and whether their daily interactions in

=

-the klnée:gsrtsn help childten become more comfortable with thsmsslves snd :

‘ths sshasl and more ssgsbis as psfssns snd as stuﬁsnts.

Evslustinﬁ Kindsr”srtsn Dutssmss

% : ,

. The tssshsr is ssntinususly observing and svslusting ths grswth and bshsvis:

of .each child. This evaluation 1s 4mportant . in plsnﬁjﬂg and sslesting’=

1ssfnin§ sxpezisnsss thrsughsut ths yssr.
~

Infsrmsl assessment tsshniquss can be used by the- ‘teacher tn ssllsst infsr— e

~_mstisﬂ sbsut essh shilé's prsgssss sné to make- juﬂgmsnts about the kinds of
en “Teachers need to understand program

Thsy slss nssd to know' whether gssls are dsvelspa:~-f

¥



. "ﬂéfé:cpliééﬁiaﬁ, ranging from collecting .anecdotal records”to using farm 11
' or infarmal tests, are useful as well, :

Tea’ehérs often f£ind it helpful to sit down after a kindergarteh session and
make notes on a few of the chlldren. Over tfﬂe these anecacfal records ~can

pfavide a P].‘inlé of each l:hllﬂ in the crassraam

Standardized .and teaehersmaée tests might "also be used in the kmﬂe:ga:ten.’
‘Teachers need to be aware of the limitations. of tests for providing a a valid
and réllable evaluation of a child. Such tests, however, provide informa=

"“tion in addition to that which the teacher collects in her observations. °
They should be used to augment, not substitute for, the knowledge the ‘
teacher develaps r:;f the children through fegula: Elassrmm cantaét.

Kindergar;en téachers will differ on the degree of Epeciflcity that evalua-
tive devices should have. There is agreement, however, in the feeling that -
the more. the teacher knows about each Ehilé, the better she can match
activities and goals to the particular child. 1Information gathered about,

the' program and the chiléren should be used in planning .learning activities
for them and in using :esaurces. It can also serve as the basis for parent
eanfe:enﬂes.- L . Lo : I

CHILDREN WITH SPECIAL EDUCATIONAL NEEDS

aAny kindéégatten classroom may be expected to include children having a wide
range. of mental and physical abilities, .personality and-behavior - Patterns,:
and characte:lstics. There may be one or more children  who are readily |
identifiable because of special abilities; or lack of them, . because - of
-physical ¥imitations as sight or hearing, or be:ause of e‘matianal or psy-
chological .difficulties. . . , - . :

Thefe has been a a:ncertéé effort to identify handicappea c:hildren and pro=

vide educational EEEViEES for them from the age of three onward. In addi-

tion, cther - children. “with ~handicapping canditians are discovered -upon

entrance to school. Many of these children will be pravided with programs. - = -
. .Many new and interesting programs for mentally ret :éeé children, the speech -

_t:appea chila, those with- arth@pedit; conditions, ‘the 'blind and- parﬁially
ighted, and the: deaf and hard -of heaf;ng have been developed., These

'-incluae pmg:ams ‘with teams of nursery/kinde:gattgn and special teachérs-’
same prngfams in bgth urban ana rural ,areas use hame visiting tEEGhE:E whc:




There are a number of things kindergarten teachers must learn in order to
work effectively with these children. They must have a. thorough knowledge
of chllq growth and development and the .nature of exceptionalities. They '
"will need to kriow some basic techniques for educating exceptional children.
They will need to learn how to work as a member of a team. They will also
need to become 1ncreas;ngly séns;tlve to the needs af all the children in .
the class. RS . ; ‘
‘No s;ngle plan WGrkS bgst for all kindergarten teachers or all chiléren, but
some suggestions ‘may be helpful. QPEQEtuﬂltleE to experience success in any
area, exposure to special activities or equipment on a ‘structured or in-
formal basis, or the widening or nafrow1ng of’ 11m;t5, may bé - among those
‘techniques. which will be mgst effective. b

_ Care should be taken ta 11m1t the number of- except;anal chllé:en in a single
group. There should be some evidence, after a .reasonable length of time,
that the Exéeptlﬁnal ‘child is able to. profit from the experience without
regulrlng an unreasonable amount of: . teacher time and. withﬂut otherwise
aetractlng markedly frﬂm the quality of the’ esperlence of the other Ehildren
in the classp

Thg.presencg.of*aﬁ exceptional -child in the &lassroom may be’ a rewarding = .
experience for teachers ._and children. " Sensitivity to the differences and .
the  feelings of other children and 1earn1ng how to help them are- among thé
1mpa:tant outcomes ta be valuea : : . :

WORKING WITH PARENTS

Thé importance of cooperation between parents and school personnel has lgng ]
been recognized. Such cooperation can lead to a stronger Pragram in the .
- kindergarten, as well "as greater cooperation and supjport in "the cammunltg C
A-good kindergarten emerges and survives only in a ciimate of public aplnlan”
based upon the understanaing of the philosophy of early-education, and how,

in. the long run, it can cﬁhts;buté to a chila's tatal g:awth patte:n.

A vital part of a pagentsteagher relatlonsh;p rests on repﬂ:t;ng to parents

about their children. . Patents expect to know how  their children are pro- s
g;esslng in . school. Cledr written statements, either in _the - form of - :
checkl;sts ‘or report card or. a letter is helpful. - Parent conferences are .

" also effective in reporting, interpréting and clarifying such reports. .When

a cﬁnfefénce is well-planned, and there is mutual sharing of information
about the' child, the résult can be beneflcial ta the parents, the teachers,

ané the child : : . :

.._'

Released tlme for - canferences prav;des appaftunity fcr the teacher to

Affiiésent carefully recorded. 1‘fnzmaticn, to share the child's "Work, "to ex-
_rchangé 1&935 abaut the chilﬂ, and to plan for the child's cgntinuéd grawth




meetings areé also useful. Initial meetings often take place prior to the
¢hild's entrance to school and serve to-provide orientation to the school
and class. Regular meetings during the year help parents understand what
takes place in the kindergarten and why these activities ‘are important.
Parent visits to the klnde:garten class also serve this purpase_' -

Some k;ﬁée:garten pzagrams inzlude a pafent eéucatian gcmpanent This'was
tfue of the early kindergartens. Parents can be helped to learn more about
parénting and child rearing, about child development, about working with
‘children at home or in the kindergarten, or about ,other topics of interest
‘"related - to thex kindergarten. - Often someone other than' the klndézgarten

teache::assumes.respansibility for leading parent eaucatioh pfagfamsi

Much of the .content of - parent education programs can be~§evelaped through
parents participating in the kindergarten class. Such participation has the
advantage of making resources.available to the. kihdergarten beyond those of’
the teacher.. The role of the patent as a ccntrlbutlng member of the educa-
tional team is 5till quite new to. many, an& meaningful Partlglpatlon is not
' -always easy in the initial stages. Some suggestions ‘of ways: in which
- parents can help are: ‘ A . E ' C
- As istlng during speclal 1earn1ng experlences inm _the classroom
(such @s making. soup). .o : :

- Sharing homes or backyards for the culmination of “a neighborhood

walk. -
= Accompanying “the class on a study trlp. ‘ :
= Acting as résaurce persons for spee;al studies and holidays.
- Sharlngkskills and thbles such - as cafpent:y, sewing, music, or
V‘phatagraphy; . A S '
=+ Assisting as" room mothez, o v ST,

i

In communities where there havg beeh early childhood educatior programs with
genuine parent participation, the children have profited from km‘:w1ng that

the home - and school are working toward a common objective. A true partner-— -
ShlE can be achieved in a framework of mutual acceptance, :espéct, ané trust.

" WORKING WITH OTHER PERSONNEL _ o,

=

B

- The klnaergarten teacher, while often working alone, has to intéract'with
' many other persons in providing appropriate education for the children in
Ethe k;néergazten class. Each requ1rég a special set of :elat;@nships. ' .

N AThé elementary prlnclpal has the p:lme respanslbll;ty for. thé educat;gnal -
pfagram Ln h;s schaol ‘as well,as fcr thé adm;n;strat;on‘ Df the building

f-ana praltlces in early chlldhaad édugatlan.' They can ;nvolve princlpals in": -

et
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_Wc,_azk lth parents. They can help prlnclpals see the role of" the kmaer—

garten in the continuing educational develnpment of each child.

Pfincipals shﬁmld bé able to providé the instruétioﬁal materials,' équipmént
gram. They can help deslgn a program of contlnuaus beféssléﬂal dévelopment
- and inservice education relevant. té all teachérs. They can strive for con-
tlf‘ﬁ.‘llty af the program while insuring developmental apprapz;aténess at all

.- levels. They can ensure that special resources. are available, including.
access to Echgal nurse, psychologist, speech therapist, social. worker and
others. — . *

ides

:u

Teacher

]

In some caseés kindérgarten—teachers will have a téachar aide ass:.gned to: the
class. 'éTh 2se aides are usually technically tra;ned- many have some back-_
‘ground in classroom practice. The aide works under-the supervision of the .

teacher and, in-many ways, Serves as an extension, of the teacher who has the -
“ultimate respgn51b111ty for and makes the maga: 633;510115 abﬁut classroom

: act;v;t;es. v
Aides can fuﬁctiﬁm in a variety of capacities in the classroom, well beyond
just cleaning up. . They can be involved in instruction and .can provide

=suppe:t for a varlety @f lntéractlans w1th childr‘en. Theg theﬂ hava a

- ‘gf mfm:mation, helplng the teaéhe: wn;h plarming. .

) Anyt;me two or more peoplg wo,rk tagethér, good human : lations become impor-
tant. Teachers and aides need to communicate with one another. Their
actmns in the classrgcm need to be canrdlnated. Eac:h c:an contribute to

;Am:illarz Staff . : o ' T

. A m;mber of staff members in the schﬁgl can help kindergarten teaehers in
providing for their children. The school nurse, psychologist and social
worker are often involved in assessment and in providing services to
'c:hlldren and their families outside the class:m:m Special teachers, speech .

. therapists and others may work directly-with the children, sometimes ‘in the

- classroom and. sometimes taking the children out of the- classroom. . Care
should ‘be taken that children are not overwhelmed by :services or .taken out

" of - the classroom in such a way that they are deprived of necessary educa-
tional experiences. The teacher should be able to orchestrate the services
pfaviéea to klndergarten ch;ldren.{ ' ST D "

R ReSﬁuEEE E rsons

¥ ’ - ) =
atafs 1n the t:gmunlty ;:an be used in prov1dlng a b;aaﬂ range
the—community, persons with

es, paregtg, fétlréﬂ Persnns can all make a cant:ibuticm.--_lt:




&

is ‘helpful for the k‘i‘nﬂergatten teacher to survey the community and compile

- .a. list of resource persons who would be willing to work with children.
Resource persons should be oriented to the kindergarten class. They should
know what to expect from the class and what will be expected of them. They
represent one way of- extenaing thé abilities and talent of the kindergarten
teacher.

The early chllﬂhgcd progr am. needs to be carefully planned to provide a con=

tinuum in early childhood. education,” beginning with . prekindergarten and

_kindergarten classes and extenaing thraugh the primary grades. Kirndergarten

and first grade teachers need opportunities to communicate and plan for
" articulation. ' -Each neeés to know, often through direct abservatian, what is
: happening at . the éthér 8 level of education.

' Educators ,must ‘perceive chilérén as individuals having different rates of
‘development, different styles of operating in a classroom, and different
educational needs._ Diagnosing neéeds at the individual level, and providing
for iéentifiéd needs, would limit the concern for articulation, for child
differences and child expectations would replace grade expectations. Arti-
ficial lines of demarcation should be eliminated, and children. allowed 'to -
“progress along a.continuum -unfettered by labels seg:egating kindergarten

aetivities Eram primary activities.

°  INFORMATION FOR KINDERGARTEN TEACHERS

Infarmatian about ea:ly childhood educatian .can be scught fzcm the fallgwing “
Qrganisatians- ’

Assaciatian for Childhood Education Internatianal_: - -i -
. . ‘3615 wWisconsin Avenue, N. w. - .
ias.Washingtﬂn, D.C. 20016
American Mantessari Saciety, Inﬁ.
175 Fifth Avenue ' _
Hew Iafk, New York 10010 ~ .
Black CBila Develﬂpment Institlte, Inc.
1463 Rhode Island Avenue, N.W.
'Washingtan, D.C. 20005

-

;;n CQuncil for. Exceptian 1 Ghildreg
~1920 Assccfétian Drive ~

- Restan, virginia : 22091 T A j L ] R ;;,i




Ghiié WelfarE»Eeagueiaf America, Inc.
67 1xving Plage -
New. TﬁEE”TﬁEﬁWEEEk”‘ 10010

" Da ay Care and Ehilﬂ Developnent Cauncil of ﬂmerica, Ing,
E 2 4th StEEEt, N-W- - ) . . f
Washingtan, D.C. . 20005 .

; Educatianal Resﬁu:ces Infa:mati:m Eenter in Ea:ly Chilahrmd Eéueati@ﬂ
(ERIE/ECE) _ . . , L
College of Education , R : o -
;ﬂniversity of Illinois . _ _ : ‘
Urbana, Illim:is - 61861 _ e ar T

,Hatianal Asaagiatinn for the Eﬂueatian of Ybung Children :
1834. ifannecticut Avenue, N.W. : : [
Washingt@n. D. C. 8 26009 - - ‘ ‘

‘ lﬂatiangl cauncil of Qrganizaticns fcr Childfen and Yauth ‘
) 11910 K- Street, N. w. . :
o Washingtani B c. 20006

Esrent caaPerative Préschaals Internatianal
~ 9111 °Alton Parkway = - : .
o silver Sgrings, Maryland 26916
- Sguthe:n Assaciaﬁian far Children Unﬂer six - . . .
" Box. 5403, Brady Statian _ - S
,Little R(:u:k, Afkansas 72205 ' ’ AR
These graugs may publish books or jaurnals and hold conferences and work-
shaps which  éan “be “helpful - ‘to the kindergarten teacher. A Some of these
‘groups- have 1g§a1 affiliates or branches which . can be eaﬁtsc:teﬂ fcr-':[mmedi- R

: .ate Buppc:t.‘

Selecting quuiment _ t C ‘ ‘ o ; :
A mmlber ‘_af guides fa: the sele&tian ‘of equipnent fm: early ghiléhm:ﬂ eduea— :

, tion. r,vailable. . These 1nc1ude lists in textbooks and- pamphletsi Some -
»ﬂ‘usefu lists are fgunﬂ in the fal.law;lng materials- o

'ssaciatian f@:_Chilﬂhgaa Eaucatian~1nte:natianal, Selecting Eﬂucaticnal;,i N
lome. WEshingtaﬁ, D.C.z- - Agsaciatian for

: Jd:e* L. Frpst.




Foster, Jaseph;ne and Headley, Neith, Education in the Klnae:garten, 3rd
. ed. New York: BAmerican Book Co., 1959, chapter 7. .

Heffernan, Helen, Todd, and Vivian E., " The K}néérgég;en Teacher.
Boston: D. C. Heath, 1969, =)= 59 -65,

tors - and Teachers in Chilé Develagment Centers. -Washington, D.C.:

Project Headstart, Equipment and Supplies: Guidelines for Aﬂminis;;é¥

. Bocks for- Child;en

Any kiﬂéefgarten class should have a good. stock of well-written and w.ll-
illustrated books for children. Collections of stories, oL anthalagies, 2
"even when not illustrated, are also useful.. Teachers can get help in = -
"selecting books from other teachers and supervisﬂ:s,,lib:arians, and local
. - colleges and. universities. 1In addition, several printed resources are -
: -)available to help teachers select bﬂgka. These incluﬂe* :

Egst Baaks fe: Chiléren. New Ia:ks‘ R. R. Bowker,

A Biblia raphy of Books for Chiléfeﬁ. ﬁashingtan?nﬂgc!é Association for
i A Chilﬂhu@ﬂ Education Inte:natianal. A

- '°Bpaks for rgup;Wdren_ Chicagaa “American Lib:éf? Association, n.d.

Eaken, Mary K., Gac& Books for Children': (3:6 ed. ), Chi g : University
of Chicaga Press, 1967. o .

: Ggilf@ile, Elisabeth, Books = for B_giﬁniﬂgff Reaﬂe:s. . Ehamgaignlﬁ;

Illinciae Natiaﬂal Cauncil af reaghers of English, 1952

Larriak, Haﬁcy, A. Parant's Gulde gﬁ Chilﬂgen <] Reaﬂing (rev.).- Garden -
city, New Jersey- Dnubleﬂay, 1564 : I :

‘Eeié,' ?irginia M., Readin g radders for Human Relations (5th -ed.).
. Washington, D.C.: ‘American QQUﬂcfl on Educatian;=1972 c ’ -

.;Ra;liﬁs,‘ Eharlémae H.,.“We Euilé ngethe: (de ed ). : Ehémpaign/

~v,111inéisi Natianal cauneil of Teachers of English, 1967.

Sangbcaks far Iauﬁg Ch;ldren : N L ; e ,

' Betty Wy and . [o }Patks,-VEQ;k; S§ngs”,a§,~Ghina,. jggaﬁ. _and
- New. Yprké;léahn Day, 1964. .~ . * c e

R'gnd the Sun.r




Jenkins, Ella, The Ella Jenklns Song Book for chlldren. Wew York: Oak
Publicatmns, 1969, ] )

Lanﬁegk. Eeatncé, Songs to Grow On.. New York: William Morrow and Co., .
Ine., lBSQ, A : , A o o

fL'anﬂéck, que St:mg to Grow On. New York: William Morrow and Co.,

Laﬁgs'Eaff; Nancy, and John Langstaff, Jim Along, Josie. New York:
Hafct:urt Brace Jovanovieh, 1970. : : S : . -

- 8 E'i:",f' Ruth Crawford, Ame:;can Folk Sc:axggs for- (:hilé::en. Garden City,
New Jersey: Daubleday, 1948. .

Seeger, Animal Folk St:ngs for. Children- . Garden City, HNew Jeréeigz

 Doubleday, 1950. - o S
" Sendak, Maurice, Maurice Sendak's Really Rosie: Starring the Nutshell
Kids.: New: York: Earp’er an& Row, 1975... . - ‘ . .

Wlnn, ‘Marie;, The Flreslﬂe E-:c:l-: of Ghilﬂren 8 S‘:mgﬁ. ' New York: Slman
amS Schuster, 1966. .

S

Winn, _Whﬁatr Shall We Do and Allee Galloo! New York: Harper and Row,

- “Almy, Hill.ie'g Ways afStuéyi ng g};i dren. New York: Teaéhersgcallegé
‘Press, 1959. 2 - ;

Althouse, Rosemary and Cecil Main, Jr., Science Experiences for Young

‘GhilarEi} (10 booklets). 'ﬁew;‘!’azk; Teachers Cnilegé Press, 1975.

o .

Aroncff, - Ffancia W., Music and Ynung Chlléren. New Yc:ark. Holt, -
Rinehart and W;nst@n, 1969, , .

‘. Cass, ‘Jt:an ‘Bay Eelping Childre LE,, rn Through El};yl ~ Hew York: ,;Sehac}égn.' S
Baaks, 1973. B o . ? NEBGRE

2

I-Ya dslph, Kindergarten arui Ea:ly Schcn:lé;
Je:sey; Erentu:e%al‘l, 1977. X

e Cc:peland, Richal 4 9., Hathematics and - the Eléméntary ‘liégtg}lgr- (3ed -
po s edi ) Ph;laﬂelphia: W. Bi Saunﬂers CQ-, 1976 '-: o

e

Durkin, DQ3 or e.;,, ;




Evans, Ellls, Cantémpﬂzazy Influenges in Early. Childh@@d Educatlcn (End

ed. ) New York: Halt, Rinehart and'W1nstOn, 1975

Fallen, Nancy and Jill McGovern, Younqg . Ch:léren with - Special Négasi
Columbus, Ohio: Charles E. Merrill, -1978. ! : L

'Garaon, Ira" (ea ), Early Chiléhaaa Educaticn.' 715t Eearb@ck of the
. National Sﬁé;ety fa: the Study of Education. Chicigo: University of

"- Chicago Press, 1972.

.Heséi;Rabe:t D. and Doreen :J. Croft, Teachers of Young Children (2nd

ed.) Boston: Hnughtangﬂifflln Ca., 1972

ﬁirsch, Elizabeth S. (ed.), 'The Block Enak.f Washington, D.C,: National
Association far the Educatlan of Ynung Children, 1974. '

Honig, Alice- S.,  Parent Iﬁvalvement in Early Childhood Educatlan,
" Washington, D.C.: . . National A55021at13n for the Education of Yaung
Chilafen} 1975. | - ,

John, Vera P. and’ Vivian M. Ha:ne:, Early Childhood B;lingual Eduaa—'

tion. NEW'YQ rk: Modern Language Assoclat;on,’197l.

' Leeper, Sarah H.,. Ruth J. Dales, Dora S. Sklpper and Ralph L. Wither-
spoon. Good Schools -for Y@Lng Children (35& ed ) New York: Macmillian
-Publishlng Co.., 1974 . : .

Newman, Sylvia, Guiaellnes to Pa;ent—Teache: Eaaperat;an in Eafly Child-

hood Eéucatlnn. Braaklyn, New Eark- Book-Lab, Inec., 1971.

Payne, 'Jcsgph N. d.),
Yearbook. Reston Vir
matics, 1976. ‘ , : ) .

i

Mathematlcs Lea:nlng in: Early Childhood, 37th

‘pile, Na@mi F., Art Experlences fgz Yaungﬁ Children. New York: * The
" Macmillian-Co., 1973. . =

Rnblson, ‘Helen F. and Ee;nara Spodek, New Dlrectlans in the Rinaergars
ten- New York: Teachezs Callege Fress, 1965. : : .

&
3

i
Russell, Jﬂan, Creative Dance in the Pflma:y SGhacl Londons: Hacﬂonald

and Evans, 1955.%_] ;iw - g R . : L.
Séffcr‘ . Phillip, Teaahingﬁ Young Chlléren w1th Speclal Neeés. St.
Louis: C. V. Mﬂsbg Ca,, 1578

‘Sahiﬁkedans, JudlthiA., Mar; E. Yérk Ida s. Stewart,and Dor;s White,
_Strate H
,Pfentléesﬁall 1977.~

,,
.
L

&
A
¥
I
i

¥
ginia: National Council- of Téachers of Mathe-

gies for Téaéhlng ¥Qung Ehlld:en. Englewaad Ellffs, New Jer ey




felt, Carol, Social Studies in Early Childhood Educati:rn.
o: Charles E. Merrill, 1974.

podek, Bernard, Teaching in the Early VYears (2nd «o.i.
’'s, New Jersey: Prentice-Hall, 1978,

Sponseller, Doris (ed.), Play as a Learning Medium. w. -
' National Association for the Education of Youna Children, 1974.

Tough, Joan, Talking, Thinking, Growing: Language with Y-uno Chi

New York: Séhﬁékéﬁwﬁaaks, 1974.

Waters, Barbara S., Science Can Be Elementary: Discoverv-Action
rams for K-3. New York: Citation Press, 1973.
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